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Rationale 

Formative assessment is an integral part of learning and according to Building the 
Curriculum Five, it is essential for children to be actively involved in their own learning to 
gain ownership of it. It also states that assessment helps learning and enables children to 
reach their required goals. It has also been identified that giving feedback moves learning 
forward (Williams, 2012) 

Setting goals and self-evaluation have also been linked to motivation. Peetsma et al., (2005) 
has highlighted that student goals, alongside cognitive and social self-evaluations, can be 
considered to predict motivation. While Dickinson (1995) has emphasised that students who 
can identify and communicate their goals, and understand how to use learning strategies, can 
become independent and autonomous learners. 

With the above in mind, discussions were centred on learning targets for children, and their 
ability to follow and adhere to any targets throughout given tasks. Children can overlook 
some, or all of their targets as they proceed towards the end of their tasks. This can then be 
difficult to amend at the end of any lesson, particularly if there are many amendments to be 
made in order to achieve their targets. It was then agreed to introduce an interim check during 
lessons to ascertain if it would have a positive impact on children achieving their targets. The 
enquiry question therefore was; what happens when interim checks are introduced during 
lessons? 

Aims       

The aim of this enquiry was to assess if an interim check during a lesson would: 

• Increase pupil performance by them reflecting on their work so far and making any 
necessary improvements thereafter. 

• Motivate children to want to perform better. 
 

Methodology  

This enquiry was undertaken with a primary 4 class over a four week period.  The interim 
questions were posed during literacy lessons, but more specifically during written tasks. 
While all of the children in the class were asked interim questions in relation to their set 
targets, only a small group was the lead focus for this enquiry. In accordance with the 
children’s targets for their literacy lessons, different questions were conveyed.   

In week one the class were introduced to interim checks by means of modelling and 
explanation of what to expect. My expectations of the children were that following a question 
they should write in their jotter, (P) for pupil voice, followed by a yes or no in response to the 
questions asked. Questions included: 
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• Have you included capital letters and full stops? 
• Have you included part of the question within your answer? 

In weeks two to four the children became more familiar with the interim checks and 
predominately understood what to do when a question was posed.  Further questions 
included: 

• Have you included page numbers from the text? 
• Have you been using your spelling strategies to help you to spell tricky words? 

To conclude week four of the enquiry, the children were asked to feedback on how helpful 
the interim checks were to them. Evidence was then collated from this feedback and from 
children’s daily writing jotters to distinguish if there was a positive effect on their 
performance and motivation.  

Findings 

Jotter observations and feedback from the target group failed to expose that an interim 
question posed midway through a lesson assisted pupils in achieving their targets.  Jotter 
observations revealed that some pupils were already achieving their targets prior to the 
questions being posed. Those pupils not attaining their targets, the findings proved to be 
inconclusive. The findings revealed that sometimes their performance following the questions 
improved but at other times there was no change at all. 

The pupil responses are collated within the following table: 

 Pupil 1  Pupil 2 Pupil 3 Pupil 4 
Week 1  
 
 

Yes 
Yes 
Yes 
Yes 

No 
No 
Yes 
Yes 

Yes 
Yes 
Yes 
Yes 

No 
Yes 
Yes 
Yes 

Week 2 
 

Yes 
Yes 
Yes 
Yes 

Yes 
No 
No  
Yes 

Yes 
No 
No 
No 

Yes 
Yes 
Yes 
Yes 

Week 3 
 

Yes 
Yes 
Yes 
Yes 

Yes  
No 
No 
Yes 

Yes 
No 
Yes 
Yes 

Yes 
Yes 
No 
Yes 

Week 4 
 

Yes 
Yes 
Yes 
Yes 

No 
Yes 
No 
No 

Yes 
Yes 
Yes 
Yes 

Yes 
Yes 
Yes 
Yes 
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Pupil 1 always achieved their targets prior to the interim checks and their jotter confirmed 
these findings.  

Pupil 2 occasionally achieved their targets prior to the interim check and the findings from 
their jotter highlight that when their response was no, on only two occasions did their 
performance improve.   

Pupil 3 responded to some questions dishonestly and their jotter confirmed that on three 
occasions when their response was yes, they were in fact not achieving those targets at all. 
Following the interim check on these occasions there was no change to their performance. 
However, on two occasions when their response was no, their performance did improve 
following the questions being posed. 

Pupil 4 regularly achieved their targets and on the days that they did not, there was no 
improvement to their performance following the interim check. 

To conclude the research period the class were asked to provide written feedback and there 
was a mix of responses. Below are some examples: 

• “Sometimes it helped me and sometimes it didn’t. I don’t know why.” 
• “I was already meeting my success criteria but when I was asked a question, it made 

me feel more confident and motivated me to try harder.” 
• “When I was asked these questions I felt motivated. I was more focused and pushed to 

try harder.” 
• “Sometimes when I was asked these questions it helped me to do better and 

sometimes it did not.” 

As it was a small group who were the focus for this enquiry, restricting findings to jotter 
observations alone would suggest that this enquiry may have been less than worthwhile. 
However, gathering feedback from the whole class placed a positive interpretation on those 
findings by highlighting the effect it had on some pupil’s motivation.  

Conclusions 

Reflecting on the period when interim checks were introduced, the process appeared 
questionable in terms of its effectiveness. However, it is believed that different circumstances 
could have contributed to the ineffectiveness of the research.  Areas such as, literacy groups 
working on different tasks, the timing of posing the questions and the engagement of the 
children that day – as the findings revealed that on some occasions pupil performance did 
improve.  It was identified that when offering support to another group, it sometimes 
impacted adversely on the questions being asked at the correct time.  

While this enquiry did not provide conclusive information about pupil performance or 
motivation, it would not discourage me to try this again at a later date taking into account 
lessons learned from this experience. 
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Implications for Future Practice 

If implementing interim checks in the future, there are a number of approaches that would be 
adapted. First and foremost, the conclusion stated that timings of the questions posed were 
crucial in order to have any impact on the performance of the children.  Attempting such an 
enquiry again, it would be important to calculate more specifically when to expect children to 
be half way through their task and set a classroom timer accordingly. Doing so, would assist 
in reminding the teacher to ask the questions at an accurate time.  The creation of a personal 
checklist for children to score through as they achieved their targets may also be considered, 
as this would permit children to work more independently. It may also be worth engaging in 
discussion with the children as to which questions they think should be posed during an 
interim check or included on a checklist and therefore, tailoring questions to their own 
specific needs. As identified in the findings section, some children had been achieving the 
targets relating to the questions posed however, it is not clear if they were achieving other 
targets that they had but were not asked to reflect on.  
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