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Rationale  
 
When considering research that could be conducted in a meaningful way in the classroom, 
the issue of attention span, focus and pupil engagement was something that continued to arise 
throughout discussion. Encouraging student participation is difficult and William argues that 
relying on ‘hands up’ is simply not productive (William, D: 2010). Introducing an interim 
check where everyone is asked to evaluate learning would mean participation is encouraged, 
only being asked to show hands to a yes or no question that all students were answering. Self-
reflection could arguably lead to engagement and participation in learning. Ensuring that 
students are focussed on their task and accurately doing what the teacher is asking of them is 
the responsibility of the teacher but the idea of interim checks stood out as it presented an 
opportunity where students can be encouraged to be responsible for assessing their own 
learning. It is argued that simply saying to students ‘do your best’ is not enough to achieve a 
successful outcome, providing more scope for an interim check to engage students and help 
them stay on task and challenge themselves. Getting inside the minds of learners and seeing 
learning through their eyes is vital and interim checks could arguably provide this 
opportunity. (Hattie, J: 2009).  Carol Dweck (2014) also talks about growth mindset and the 
power of motivating yourself to achieve, even if it is eventually. In other words, a learning 
curve takes place and success might be ‘not yet’. A check in the middle of learning could 
effectively challenge students and help them to develop a growth mindset. 
 
Aims  
Aim 1 –To assess if students responded well to the introduction of an interim check during 
learning. The hope was that students would be receptive to this interim check in order for it to 
be effective. 
 
Aim 2- To establish the overall effect of the interim checks on learning. This aim included 
pupil feedback at the end of the four week research period.  
 
Methodology  
 
The enquiry involved identifying a class who would potentially benefit from this interim 
check in learning so this was identified as an S1 class. The class were made aware of the fact 
that during each lesson a question would be asked or a statement put to them where they had 
to answer yes or no honestly. Time had to be given to make sure students were fully aware of 



how to take part in these interim checks. The questions/statements being used for each lesson 
were logged with the date next to them for reference at the end of the research period. The 
majority of data collected was quantitative in the form of the number of participants 
answering yes and no whether it be logged in jotters or a hands up exercise. Qualitative data 
was collected at the end of the research where students were asked to provide feedback on 
whether they think the interim check positively helped them learn.  
 
Findings  
 
Week 1 and 2: Instead of creating complex questions based on lesson content it was decided 
that in order to help students understand the process in week one, questions would be about 
behaviour or grammar/punctuation. 
 
One interim check consisted of asking the students “Am I writing in full sentences?” during a 
literacy task. On checking jotters, many students had been honest with their answer saying 
“N” for no but what was evident was that full sentences were used after the interim check by 
a majority of students. 
 
Another question asked; “Have I participated in class discussion?” proved to be very 
impactful on learning. In the participant class, many students are very happy to answer out 
but around 4-5 students rarely offer to take part in class discussions. After the interim check, 
the majority of these students offered to take part in a class discussion showing that a change 
took place because of the interim check. 
 
Week 3 and 4: Week 3 and 4 were weeks where questions about specific lesson content 
questions could be asked and students were fully aware of either the note taking in margins or 
hand up process that takes place.  
One question asked was “Am I concentrating on my assigned task?” to which many students 
who were not concentrating answered honest but no change in behaviour took place.  
One statement “I understand why writing a persuasive article is important” was posed to the 
students after an extensive discussion on the meaning of persuasive and how newspaper 
articles could persuade people. When the interim check took place 21 out of the 25 students 
in the class raised their hands for Yes and the 4 students who didn’t, looked around the room 
at one another and then raised their hand for No.  
 
Another question asked, “Have I included 3 persuasive arguments in my article” proved to be 
useful as many answered yes in the class and this spurred on other students to work hard to 
meet the success criteria. 
 
Conclusions  
After four weeks of completing interim checks during learning there were a number of 
conclusions that could be drawn. It is important that students themselves could give some 
qualitative data about their experiences of the checks. 18 people in the class felt that they did 



not help their learning and through discussion gave the impression if anything they 
interrupted learning abruptly. The remaining 7 students said they liked the checks. Two of 
these students are very vulnerable students who like routine and would often say “Miss, you 
have not done the interim check yet’ during lessons so it could be argued they liked the 
routine. The remainder are students who are from one friend group who often present 
behaviour issues in the class and were one of the reasons this research was agreed upon to try 
and encourage participation and focus during lessons. 
  
Additional conclusions: 
Interim checks often caused disruption to learning or did not fit in neatly to lesson timings 
(did not suit to carry out the check immediately in the middle of the lesson). 
 
Students initially reacted positively to the checks and they seemed to positively impact 
learning but after two weeks many students grew tired of the checks and would moan about 
them. This could be attributed to the fact that there was no ‘consequence’ to being honest 
during checks.  
 
Some checks were more meaningful than others. Checks implemented during literacy tasks 
about grammar and punctuation appeared to encourage students to be careful with their 
writing however checks regarding participation and behaviour arguably didn't majorly impact 
learning or alter it, only one notable change at the very beginning. 
 
It became apparent in the two final weeks of the research that the importance of the checks 
were not understood by certain students and a friend group in the class would answer exactly 
what their friends would answer during hands up checks. Often this group would opt for an 
answer that went against the majority answer in the class and smile and look for reassurance 
from one another. Even after a reminder about the importance of honesty and taking the task 
serious this appeared to continue.  
 
Implications for Future Practice  
 
It could be worthwhile to try this research with an older age group. It may be that an older 
yeargroup will approach the answers in a mature and responsible way. Furthermore, the 
approach to the questions could be changed and focussed further. Carrying out this research 
across a longer period could also show impact considering some argued that they felt it did 
have a positive impact. Eradicating the hands up approach entirely could also be considered 
to encourage honesty and responsibility. 
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