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Rationale 

A notable issue in the classroom is a lack of motivation from pupils and pupils not focusing 
on achieving and improving their learning targets. Sutherland, Smith and McLean (2004) 
described the motivating classroom as having many factors including personal success, 
encouragement and self-improvement. Formative assessment has been described as being 
successful if pupils know how to effectively self-assess their work as this means they 
understand what their learning is asking of them and what they have to do to achieve this 
(Black & Wiliam, 2010). This enquiry therefore looks to investigate self-assessment as a way 
of improving children’s motivation and performance. 
 

Aims  

The aim of this enquiry was to investigate whether or not an interim check during learning 
can affect children’s work produced. In particular, it aimed to investigate whether this check 
can have a positive impact on effort and performance in literacy in a Primary 3 class. 

 

Methodology 

The enquiry was conducted in a primary 3 class with 20 pupils completing the task. Children 
were given an interim checkpoint in the midpoint of a lesson and were asked to self-assess 
their work based on a core target or learning intention. Children were asked questions such 
as; 

• “Have I used capital letters and full stops?” 
• “Am I on task?” 
• “Have I used sentence starters?”  

Pupils had to write this check (for example “full stops and capital letters”, “On Task”) and 
draw a traffic light circle directly under their current position in their work in order to be able 
to look at when they self-assessed and what their work after the self-assessment was like (i.e. 
had it improved, stayed the same or dropped in quality/quantity). Children were told what 
their checkpoint would be based on and an example was drawn on the board to help with 
spelling and layout. All pupils were stopped at the same time to complete this task. After 
writing their checkpoint, children were asked to continue their work on the next line, even if 



they had been in the middle of a sentence, to make it clear where they paused and resumed 
their work. 

Checkpoints were carried out at around halfway through the lesson, especially for 
checkpoints based on their core targets or specific learning targets. At times, a self-check 
would be earlier or later than halfway due to pupils being off task, in order to investigate if 
the self-check could work for motivating and keeping pupils focussed too. 

A sample of 5 pupils were decided before beginning the enquiry and their jotters were looked 
at more closely. Two samples of each pupil’s work from each jotter (two from daily writing 
and two from taught writing) were taken for evidence and analysis. Feedback based on the 
checkpoint assessment was completed by the whole class (20 pupils). 

 

Findings 

Pupils’ work 
From the samples of pupils’ work, results were looked at in terms of any difference between 
work produced before the self-check and work produced after. They were analysed in terms 
of the work produced after the traffic light assessment being positively changed, negatively 
changed, or having no change at all. Results are shown in the table below. 
 

 
For 3 of the 4 pupils, work was mostly changed in a positive way compared to work produced 
before the self-assessment, however in the case of one pupil, work was positively changed as 
many times as work was not changed at all.  
 
Teacher observations 
In terms of the “On Task” self-assessment, I observed pupils who were drifting from being 
engaged before the self-assessment, and I observed the “push” that this gave the pupils to 
focus again. For pupils who did focus on their task, I did not observe any difference due to 
the continuous engagement throughout their task. 
 

0	
0.5	
1	

1.5	
2	

2.5	
3	

3.5	

Pupil	D	 Pupil	E	 Pupil	K	 Pupil	R	

Change	in	work	a;er	self-
assessment	

PosiAve	 NegaAve	 No	change	



For traffic light assessments looking at targets such as use of full stops and capital letters, I 
found that the majority of pupils were aware of their work and were able to identify if they 
had achieved their target so far. For other pupils, an issue found was that pupils would ask for 
assistance in deciding what colour they should be and therefore were seeking teacher 
feedback instead of self-assessing. 
 
Pupils’ responses 
Pupils were given a post-it and were asked to write a yes or no answer to the question: “Did 
checkpoint traffic lighting help you?” and then write underneath a reason why. Responses 
were taken from 16 pupils (due to absences) and results showed that 15 pupils answered that 
it did help them and 1 pupil said it did not help them. A summary of the reasons given for the 
self-assessment helping them have been quoted and are as follows; 
 

• “It helped me to try again” 
• “It helped me recognise that I missed capital letters and full stops” 
• “It made me think ‘Oh I need to work on that’ ” 
• “It helps me know what to work on and keep doing” 
• “I never need to do it over and over again” 
• “To know if you are doing good or not” 

 
Other responses were of a similar nature to the quotations above and on one response no 
explanation was given. In terms of the response that it did not help them, the pupil reported 
that it didn’t have an effect on them because by stating “It didn’t change my work”. 

14 of the pupils (less due to other class/school commitments) were also asked what they 
thought was better – traffic lighting during or after a lesson and response consisted of 10 
pupils favouring during the lesson, and 4 pupils favouring the end of the lesson.  

The main reasons for during a lesson were as follows; 

• “We don’t have to waste time [at the end]” 
• “Because then you do it for the other half of the lesson” 
• “It makes you think” 
• “I would get another chance to do better” 
• “I get to make my work better and even do it the next time” 

 
The main reasons for after a lesson were as follows; 

• “I know what to do the next day” 
• “So you could improve tomorrow” 

 

 

Conclusions 



It can be concluded from the findings that children believed a self-assessment checkpoint did 
help them. Pupils’ work has shown that this did have a positive impact on their work, 
however in some tasks it did not have any effect on pupils’ work. Mixed results is possibly 
due to children being unsure of how to effectively self-assess and also because some pupils 
placed their traffic light in the wrong place in their jotter, making it more difficult to assess 
when this had been completed. 

 

Implications for Future Practice 

In future, I will aim to use this more in my practice as some positive benefits were identified. 
However, I will also work on how to self-assess as pupils appear to be unsure of what would 
they need to have in their work to achieve a green traffic light. 
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