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Rationale 

Formative assessment can have a positive impact in the classroom, when it is implemented as 
an effective pedagogical tool to support learning (Scottish Government, 2011). Formative 
assessment techniques, such as self-assessment checklists, have been found to encourage 
pupils to take control of their learning (Black, 2001). Productive self-assessment occurs when 
pupils have the opportunity to compare their work to clear criteria, have the time to reflect on 
their strengths and weaknesses and revise their work (Hutchinson & Hayward, 2005). My 
class are very enthusiastic during class discussions, however it can be a struggle to ensure 
that all children are engaged and participating in written work at all times. Through the 
implementation of self-assessment checklists, I hope to  increase engagement and effort put 
into written literacy tasks.  

Aims 

The aim of the enquiry was to methodically evaluate the impact of self-assessment checklists 
on pupil motivation and effort, during written literacy tasks, in a primary 5/6 composite class. 

Methodology 

Firstly, the class were asked to communicate what they believed to be the key features of a 
successful piece of literacy work. Then, the class discussed which areas of their writing they 
felt needed development. Collaboratively, we arrived at six key components which would 
guide the children in producing a successful piece of work. This discussion informed my 
creation of a self-assessment checklist (see Figure 1), which was used throughout our literacy 
lessons. The checklist included assessment statements, designed to address the areas that 
needed improvement, such as: 

• writing the date, title and learning intention 
• understanding of the given task 
• remembering capital letters and full stops 
• putting in effort and working to the best of their ability 
• presenting work neatly and checking that it makes sense 
• completing the task in full.  

The checklist had sections which were ticked or crossed by the child, to indicate if they felt 
they had achieved the particular target. There was a section which prompted the children to 
write down an aspect of their work they were happy with and their next steps for the 
following lesson. There was a section for a teacher comment, which was used to provide 
meaningful written feedback concerning the written task. The checklist was laminated and 
placed in each pupils’ tray for easy access at the beginning of each literacy lesson.  

When the final version of the check-list was introduced to the children at the start of the first 
lesson in the enquiry, each target was discussed individually. Appropriate and constructive 



My Lesson Checklist 

I have written my date, title and 
learning intention. 

 

I understand the task that I have 
been given. 

 

I have put in effort and worked to 
the best of my ability. 

 

I have remembered all capital 
letters and full stops. 

 

I have presented my work in a neat 
way and have checked that it 
makes sense. 

 

I completed the task I was given.  

 
I am happy with 
……………………………………………………………………………… 
 

 
Next Steps  
 
………………………………………………………………………………

Teacher Comment 
 
………………………………………………………………………………

	

self-assessment comments were modelled to the whole class, to provide support for those 
who were unfamiliar with the process. The children were prompted to use the checklist to 
assess their progress periodically throughout the lesson. Time was given at the end for the 
children to reflect on their progress, write their evaluative comments in their jotter and make 
any necessary revisions to their work. At the beginning of the following literacy lesson, time 
was allocated for the child to consider their next steps, which they would attempt to address 
throughout the upcoming task. Self-assessment comments were closely monitored and 
children were encouraged to engage in true reflection and accurate assessment of their work. 
This process was completed for each written literacy task for a four week period. A focus 
group of five children were selected, as it was felt they would benefit considerably from 
reflecting upon their effort and the quality of their work, through the use of the checklist. 
Four sources of evidence were used to analyse the engagement of the five children in my 
class with self-assessment: 

• Pupil jotters containing written task work and teacher assessment 
• Feedback given and received from pupils while using the self-assessment checklist 
• The self-assessment checklist, which is a formative assessment tool (see Figure 1) 
• A reflective diary, which was continually updated throughout the enquiry to note any 

key events or evaluations. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                                              Figure 1: Self-assessment Checklist  



Findings 

When considering the evidence collected, it became clear that the self-assessment checklist 
had supported the children in identifying key areas of their work which needed development. 
The impact on engagement and effort when completing tasks was improved for some 
children, as they relished the challenge the checklist presented. When children were given 
time to revise their work, it was clear that some took this opportunity and made significant 
improvements to the quality of their work.  

Feedback from children was on the whole positive, with many commenting that it helped 
them improve their work. When questioned, one pupil responded, “I like it because then I 
know what I need to work on the next time.” However, some children were unsure of how to 
accurately assess their work and they seemed to struggle the most with deciding on their next 
steps. When asked to write down their next steps, some children wrote, “I need to work on 
my handwriting.” This generic comment was often used regardless of how neat the 
presentation of the jotter work was, as a substitute for true reflection. It was commonly 
written when a child was unsure of the concept of self-assessment but felt they had to write a 
comment. Further support and modelling of the process was required to ensure these children 
were able to use the checklist as a tool to support their learning. 

Conclusions 

Many children in the class enjoyed self-assessment and commented that it increased their 
effort and enjoyment of literacy tasks. However, not all children engaged in reflective self-
assessment and struggled to accurately assess and improve their work. A lack of 
understanding of the self-assessment process, meant that there was a negative impact on 
engagement in literacy tasks for some learners. 

Implications for Future Practice 

Throughout the study, it became clear that self-assessment checklists can have a positive 
impact on pupil engagement and effort when completing literacy tasks. Self-assessment can 
support children in assessing and improving their written work. However, for self-assessment 
checklists to be a useful tool for all learners, more time would be required to adequately 
model the process and support children in deciding upon their next steps. The checklist could 
be adapted to increase engagement, by linking it to something more relevant to the children, 
such as a class mascot or traffic light system. Fewer, more focussed checklist targets may be 
helpful in allowing children to identify areas for development more clearly. 
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