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Rationale  
 
Building the Curriculum 5: A framework for Assessment (2011) explains the aim to create a 
more effective assessment system which supports greater breadth and depth of learning and a 
great focus on skills development. I strongly agree that assessment and self-evaluation is 
highly important for pupils to become owners of their own learning.	Hattie (2016) explains 
that teaching students how to evaluate their own learning is the key of formative assessment. 
Self and peer assessment is about revision and improvement. It enables students to 
independently assess their own and other students’ progress with confidence rather than 
always relying on teacher judgment. When students self and peer assess, they are actively 
involved in the learning process and their independence and motivation is improved.  
Dylan Wiliam (2006) argues that there are five key strategies that incorporate the grounds of 
assessment for learning or formative assessment, and he states that if you’re not doing one of 
the five strategies you’re not doing assessment for learning. The five key strategies are: 

- clarifying and understanding learning intentions and criteria for success 
- engineering effective classroom discussions, questions and tasks that elicit evidence 

of learning 
- providing feedback that moves learners forward 
- activating students as instructional resources for each other, and 
- activating students as owners of their own learning 

The connector between the five strategies is that evidence of student learning is used to adapt 
teaching and learning to meet student needs and abilities. 

As assessment is an area within the curriculum that is widely spoken about, I chose to 
research assessment in the form of self-assessment checklists. I believe that peer and self-
assessments is an extremely important part of teaching and learning. The pupils in my 
Primary 3/4 composite class have expressed their enjoyment and interest in the various 
assessment strategies that have been implemented in the classroom. 

 
Aims  
 
The aim of the enquiry was to explore the value of a self-assessment checklist in the 
classroom and the impact on the children’s learning. 



Methodology 
 
The enquiry was conducted over a four week period in a Primary 3/4 composite class. Peer 
and self-assessment was already embedded in my classroom practise in regards to literacy 
lessons and was an assessment strategy the children had responded well to. 
 
While carrying out my enquiry, I specifically implemented self-assessment checklists into 
numeracy lessons which I would monitor to gather information. I introduced the self-
assessment checklist to the children as a tool to activate the children to be owners of their 
own learning. 
 
Qualitative data was collected in the form of pupil comments, both verbal and written. I also 
implemented an ‘exit card’ for the children to indicate how they felt self-assessment 
checklists have impacted their learning (this was used after various lessons using the self-
assessment checklists). I also collected samples of work produced by the children throughout 
the enquiry to compare the quality and quantity. 
 
 
Findings  
 
While questioning and monitoring of pupils work would suggest a depth and breadth of 
learning, there are a number of variables that could have an impact on this, such as the 
preferred learning style for the child, pupil confidence, differentiation, challenge and support 
and other assessment strategies being used alongside the self-assessment checklist. 
 
Similarly, while over 90 percent of the class felt that they had become owners of their own 
learning by using the self-assessment checklist, the remaining children felt that it helped them 
somewhat. This is only an indication that the children felt the self-assessment checklist was 
beneficial to their learning and self-evaluation process, not necessarily as an assessment of 
their learning.  
Some pupil comments gathered include; 
“It helps me to see what I need to do next time, like what I forgot to do” – P3 child. 
“I think self-assessment checklists are a good idea because it encourages people to try harder 
the next day”- P4 child. 
“Self-assessment checklists are good because the teacher knows your wish and how you feel 
about your work” – P4 child. 
 
The self-assessment checklist has allowed the children to identify their own individual 
strengths and targets. The quality of the work completed has increased as the children are 
more aware of how they layout their work and also the quantity of work for most of the 
children has increased as a result of the checklist. Henceforth, the children have expressed 
that they are more confident using the checklist in numeracy. 

 



Conclusions  
 
There is no definite proof that self-assessment checklists have a higher impact on increasing 
children’s ownership of their learning in comparison to other assessment strategies. What is 
clear however, is that using self-assessment strategies in the classroom was an effective way 
of engaging children in their learning and evaluations and pupil feedback suggests that had a 
positive impact on their confidence in assessment. 
 
 
Implications for Future Practice  
 
This research has allowed me to see the benefits of using self-assessment checklists in the 
classroom as an assessment strategy which allows children to reflect and evaluate on their 
learning and jotter work. It has encouraged me to now consider implementing self-assessment 
checklists into daily routine for numeracy, literacy and any other opportunities, as and when 
appropriate, in the future. I would also consider using self-assessment checklists with future 
classes, however the checklist would have to be adapted accordingly with regards to the stage 
of the class.  
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