
 

 
What is the impact on pupil learning and reflection when self-assessment is 
introduced in the class.  
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Rationale  
Our group has chosen to research this area as it fits in well with the information and guidance 
given in the Curriculum for Excellence: A Framework for Assessment. This framework 
discusses the need for sophisticated and varied forms of assessment to ensure learner 
engagement and that pupils are active in their own development. The framework aims to 
ensure that the learner is involved in the process of choosing assessment approaches and then 
summarising the evidence that emerges.  

When researching the type of self-assessment activity to complete, I was inspired by an 
article published by the University of Reading. This stated that self-assessment can be 
completed in a variety of forms such as “encouraging students to consider how well they 
have met assessment criteria in traditional tasks such as essays or presentations.” 

With this information at the forefront of my research, I trialled the discussion of success 
criteria for specific tasks, and then pupils would fill out a questionnaire in order to evaluate 
their effort and contribution. This was also chosen to ensure Pupil Voice which is important 
to me as it is a focus of the ‘Teaching and Learning Community’ working group that I am a 
part of. 

Aims 
The aims of this enquiry were: 

• To explore the possibility that pupils will increase their level of effort when they 
know they will be self-assessing themselves in accordance with the original success 
criteria.  

• To trial self-assessment as a teaching and learning method that allows self reflection 
as opposed to traditional summative assessment.   

Methodology  
The enquiry was conducted with an S2 class who were completing an investigation on Mount 
St Helens. This would be completed over 3 periods in class and then finished at home. The 
success criteria was clearly stated at the beginning and throughout the research process and 
we discussed how to achieve these as a class. As well as this, we as a class added/amended 
these depending on questions they had. This meant that the class understood the aims and 
expectations.  

At the end of the task, pupils were presented with a questionnaire that had ‘tick boxes’ for 
each of the success criteria, followed by questions regarding level of effort and 



understanding. They then had to combine this information to give themselves a final grade 
out of 100.  

The assessments were then summatively assessed with a “teacher grade”. This was then 
discussed one to one.  

 

Findings  

The results of the questionnaire have been split into two parts; whether the pupils did or did 
not achieve the full success criteria, and what grade the pupil gave themselves in relation to 
what overall grade I would have given them.  

Looking at Figure 1, you will see that out of 27 pupils, 19 completed the task, with 
approximately 74% fulfilling all aspects of the Success Criteria. Pupils who were not able to 
complete every aspect of the Success Criteria still put in a lot of effort, with no one scoring 
lower than 50%. In these instances, I reviewed the question from the questionnaire about 
effort and each pupil answered this positively, saying that they would be happy to show their 
work to their parent/guardians.  

Figure 2 shows that all of the pupils who submitted an assignment received a grade 50/100 
and above. Many of the pupils who scored over 90% originally scored themselves lower than 
this. This is interesting, and pupils who did this were more likely to have said something 
negative in their answers such as they don’t like to draw, or couldn’t work their printer. 
Despite these misgivings, the work was completed to an excellent standard. It is likely that 
the issue here is one of modesty or embarrassment.  

Figure 1.  

Number of pupils in class 27 

Pupils who completed investigation 19 

Pupils who achieved full Success Criteria 14 

Pupils who did not achieve full Success Criteria 5 

Absent pupils.  8 
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Figure 2.  

 
Conclusions 
From what was found, it can be concluded that despite clear success criteria, 26% of those 
who completed the assignment didn’t complete every aspect required. Despite this, every 
pupil who handed in an investigation achieved at least 50/100 and so it can be assumed that 
these pupils still completed the rest of their research to a high standard. It can also be 
concluded that pupils who do successfully meet all the success criteria don’t tend to mark 
themselves highly. This could be due to modesty or fear of embarrassment and so further 
enquiry in this area would be very interesting. I will continue self-assessment tasks with this 
class and see if pupil confidence improves and those who marked themselves down in the 
first instance are able to get a better grasp of assessing their work. During my one-to-one 
discussions with the pupils, it was clear that each pupil was proud of the work they did, and 
the self-assessment questionnaire gave them time to reflect on their skills and ability.  

 
Implications for Future Practice  
I am already in the process of arranging a further similar task with the same class, as I have 
become very interested to know if pupils will now adhere to Success Criteria more closely. I 
would also like to see an increase in the level of effort and also in confidence. Pupils are 
aware they will complete a similar survey following this task and so I believe this will 
influence their work.  
In a broader sense, this enquiry has allowed me to investigate self-assessment in a more 
proactive way. Thinking critically about it this way has allowed me to reflect on how I assess 
pupils, and the purpose of assessment as a tool for teaching and learning rather than 
recording/reporting.  
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