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Rationale 

The Scottish Government have specified that “learners need to be supported in developing 
their skills in self and peer assessment” (2011:19), therefore, to develop skills in these areas, 
self-assessment checklists were introduced alongside literacy tasks, to support children in 
assessing their work and completing tasks neatly and with good quality. As teachers should 
encourage children to be responsible for their own learning (Wiliam, 2008) the self-
assessment checklist was considered as a strategy for the children to take ownership for their 
own work and to assess their work and pace as they work through different tasks. Self-
assessment can be considered as a means of formative assessment as the children evaluate 
and assess their work (Panadero & Alonso-Tapia, 2013). As a number of children in the class 
were often not completing their literacy tasks and were struggling to keep up with the pace of 
others, this practitioner enquiry was carried out to try and motivate the children to tick their 
checklists and self-assess how they have been working.  

Aims 

One of the aims of this practitioner enquiry was to try and motivate children to complete their 
tasks with a good quality of work. As some children did not always finish their literacy 
activities, the focus for the enquiry was to build upon the children’s pace of completing their 
tasks and to urge some children to work quicker. The other aim was to encourage children to 
check their written tasks as they worked and ensure that they have been completing their 
tasks correctly and have written in their jotters with good handwriting and presentation.  

Methodology 

The children were introduced to the idea of self-assessment and discussed the different 
strategies which were already in place in class to do this. They were then given the general 
checklists out and looked at what each part of the list was asking them to look at. The 
children were told what each point was asking them to assess and it was explained that they 
should complete the first half of the checklist as they work and the second half would be 
filled out when they have finished. The checklist, shown in figure 1.1, was also split into two 
parts with the majority of statements requiring a tick or a cross whilst the bottom of the 
checklist asked the children to write comments about what they were happy with in their 
work that day and what they should improve on for next time. The checklists were introduced 
into the classroom for all children to use in every literacy lesson. However, there was a focus 
group of children who would be assessed throughout this practitioner enquiry as their targets 
in class were to focus on their quality, pace and presentation of work. Although all children 
used the checklists, evidence was only gathered from the children within the focus group. 
These children were observed throughout the practitioner enquiry to see how they developed 
their learning.  



Figure 1.1 

I know what to do in this task. 
 

 

I’ve written the heading and date and 
underlined them. 

 

My handwriting is good. 
 

 

I have capital letters and full stops.  
My task is complete. 
 

 

I’ve checked over my work and it makes 
sense. 

 

I am happy with      
 
 
 

Next time             
 
 
 
 
 

Findings 

The checklists had a positive impact on some of the children’s learning and 82% of the class 
said that they enjoyed using the checklists within their literacy tasks. Out of the focus group, 
four out of the six children worked hard to complete their tasks whilst one of the boys in the 
group was also able to improve on his handwriting and there was a huge difference in his 
presentation from before using the checklists in comparison to his handwriting now. One 
child developed her quality of her work and was also writing more detailed answers in her 
tasks. When asking the children to consider how effective the checklists were, the focus 
group was split on how well they impacted their learning.  

 

Some of the comments made by the children were: 

“The checklists are very good because they tell you what to improve on in literacy” – pupil 
A; 

“I think the checklists were fun, they made me finish my work quicker and sometimes I did 
not finish my work and sometimes I did” – pupil B; 



“I did not like to use them. I liked when all the boxes were ticked” – pupil C. 

The children had mixed opinions on the checklists and the impact they had on their work, but 
they did result in the children being more responsible for their work and identifying what 
they had completed successfully in each task. Half of the children identified that the 
checklists motivated them to complete their work and check their writing as they went. 
However, other children suggested that they did not always check their work and complete 
the checklists honestly. 

 

Conclusions 

In conclusion, the self-assessment checklists did have a positive effect on the development 
and pace of some children in the class, although for others it did not make a significant 
impact on their work. A few of the children in the focus group struggled at first with the 
comments section at the bottom. These children found ticking boxes straightforward but they 
had difficulties with identifying their strengths and next steps. After the first week, most 
children then became more confident in completing their checklists and could fill them out 
much more quickly and this is when the results started to show about how effective they 
were. Often, some of the children initially considered their handwriting to be good but when 
assessing their work, they would only tick the box if they believed they had written very well 
that day. On the other hand, a few children were just determined to tick all the boxes which 
then meant that they were ticking boxes which were not accurate about their work. Some 
children’s pace of work increased through using the checklists and these children worked 
very hard to work quickly and finish their tasks each day, however, there were other children 
that did not try to improve on their pace at all. A few children were often not checking their 
work as their checklists were not truthful which meant they did not complete them carefully, 
as directed. For those who used it seriously, and carefully assessed their work then their 
checklists were completed accurately and it did encourage them to check their sentences, 
handwriting and presentation and it also motivated some to quicken their pace in working 
through tasks. However, for the children that were too fixated on ticking the boxes rather than 
assessing their work concisely, then the checklists did not have a positive effect on their work 
at all. 

 

Implications for Future Practice 

As the checklists worked successfully at times in class, then the effects of self-assessment can 
be very beneficial to the children’s development and progress and it encourages the children 
to take responsibility for their work. However, as the children were not always accurate in 
completing their checklists, then the skills in self-assessment would have to be identified and 
explored. In order to ensure that the children were filling out the checklists correctly and 
appropriately, more time would have to be spent going over them and discussing the 
importance of being accurate about their work. If the time was taken to address the impact of 
the checklists and the responsibility of the children in completing them then they could have 
had a more positive impact on the children’s learning and development.  
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