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Rationale 

Curriculum for Excellence has placed a huge importance on the role of formative assessment 
in the classroom (Scottish Government, 2005). Formative assessment helps pupils recognise 
their own strengths and abilities and also identifies areas for development (Wiliam, 2011). 
There are many forms of formative assessment: observing children at work; questioning for 
understanding; show me boards and self or peer assessment (Hattie, 2012). Peer assessment is 
a popular strategy used throughout my school, particularly during daily writing tasks in the 
Active Literacy programme. This strategy is mainly used by children in the middle and upper 
stages of primary. Training the children in the upper primaries has resulted in them being able 
to give fairly constructive comments to their peers, using success criteria to assist them. I 
therefore felt there was a need to introduce peer assessment in simple ways from primary one, 
in order to expose the children to this strategy from as early in their school career as possible. 
This will ensure they are better equipped to give constructive feedback to their peers. 
Vygotsky suggests that children can benefit from working with a ‘more knowledgeable other’ 
(McLeod, 2014). It is for this reason that the children in the class often work in mixed ability 
pairs or groups. The use of checkpoints throughout lessons was to provide the children with 
an opportunity to improve their work at the point of doing it, instead of at the end of a task.  

 

Aims 

The aim of this enquiry was to observe the impact, if any, which peer assessment at 
checkpoints had on the work produced by four children of mixed ability when introduced to a 
primary one class.   

 

Methodology 

Children in the classroom had already been exposed to a very basic form of self-assessment 
during daily writing tasks using the success criteria given as a checklist to ensure they had 
produced a successful piece of work. These checklists mainly consisted of their ‘Core 
Targets’: using capital letters; full stops; finger spaces; correct letter formation and correct 
spelling of basic common words. However, this technique had never been used by the 
children to assess another child’s work and therefore this required some training from the 
class teacher. The strategy was introduced to the whole class with four children of mixed 
ability being monitored closely for the purpose of this enquiry.  



The strategy was introduced slowly using checkpoints throughout a lesson. At the beginning 
of the lesson the class teacher made the children aware of each checkpoint. When a child 
reached a certain checkpoint, they would find another child at the same point, and swap their 
work each correcting the other’s work using their core targets as success criteria. Traffic 
lights were used by the children to correct their peers’ work: green if everything was correct; 
orange or yellow if there were a few errors and red if the child needed to look at the task 
again.  

At the end of the enquiry the children were asked to rate the use of peer assessments using 
traffic lights by drawing feelings faces. A happy face indicated their work had improved by 
the use of peer assessment, a straight face indicated that their work was slightly better but 
they still think they could try harder and a sad face indicated that peer assessment had not 
helped them improve their daily writing.  

Photocopies of the children’s work also allowed a comparison to be made before the children 
were using peer assessment and at the end of the enquiry when the children were more 
familiar with the technique.  

 

Findings 

In general, the children’s communication skills have improved and they are better at spotting 
errors in their own and peers’ work. However, there are some children in the class who did 
not appear to benefit from this form of assessment. They struggled to find any errors in their 
own work and therefore found it difficult to assess others’ work in the same way.  

At the end of the enquiry when the children had to draw a feelings face, each child drew a 
happy face stating they had chosen this face because either: they had used full stops at the 
end of every line; they were including finger spaces between words; they had remembered to 
use capital letters most times and they had managed to sound out common words.  

The children also said they wanted their work to look very good so their friends would enjoy 
looking at it, which could be viewed as a benefit of occasionally using peer assessment, as the 
children may try harder during these lessons in order to impress their peers.  

 

Conclusions 

Introducing peer assessment at checkpoints to the children has benefitted some of the 
children who participated with regards to the quality of work produced. However, there were 
some children who did not appear to benefit from this form of assessment perhaps due to 
their own maturity levels. It could be concluded that some children are simply not ready to 
critique others’ work as they are still learning how to review their own work. For these 
children, it may make more sense to focus on self-assessment before introducing them to peer 
assessment.  



Overall the use of peer assessment at checkpoints has allowed some children to focus more 
on the core targets for writing, as these checkpoints throughout each task, are a constant 
reminder for the children to ensure they have included each of the targets. It could be argued 
that letter formation and use of capital letters, finger spaces and full stops in the correct place 
have all improved for these children, and as a result, they can now write more independently 
without having to rely on the class teacher reminding them of the core targets. 

 

Implications for Future Practice 

Time was found to be the biggest barrier with this enquiry. Ensuring the children understood 
the concept of peer assessment before allowing them to go ahead and use the core targets as a 
checkpoint checklist was particularly time consuming, especially when some of the children 
are still learning to read and write independently. It would perhaps be more worthwhile to 
introduce it to the full class when they are all able to read and write independently. Allowing 
the primary seven buddies to assist the children whilst peer assessing at each checkpoint 
would perhaps be a less time consuming approach if the approach was to be carried out again.  
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