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Rationale 

According to Housell (2008), peer assessment at checkpoints should: 

- Enhance pupils’ engagement during lessons 

- Increase the amount of ‘meaningful’ feedback given and received 

- Assist in the understanding of successful outcomes, increasing the ability to achieve the 
success criteria 

Peer assessment can create a positive ethos within the classroom and allow pupils a sense of 
responsibility for the learning that takes place. Through peer assessment, pupils become 
fundamental in the progression of one another and often have a positive impact on their 
peers’ engagement within lessons. It is important to consider how we assess pupils, 
assessment should take place not only at the end of a unit of work, but throughout each unit 
to allow pupils to reflect on their progress (Black and Wiliam, 1998).  

Aims 

This enquiry aims to investigate the impact that peer assessment at various checkpoints has 
on pupils’ learning and engagement. 

Methodology 

This enquiry was implemented within an S1 Art and Design class over the course of four 
weeks. During this time pupils worked on a literacy project, they were given a list of 
checkpoints and were asked to work independently to achieve each checkpoint. Pupils used 
the familiar strategy of traffic lights to assess their own understanding of the success criteria 
and a peer provided a comment based on the completed work. The success criteria was shared 
with all pupils involved and each pupil was asked to assess their peer based on this criteria.  
Peer assessment works best when the responsibilities are equally shared, the feedback should 
be reacted to immediately and the success criteria should be clear and understood (Hounsell, 
2008). Using this information, pupils were asked to provide a comment as soon as the work 
had been completed. They did so by finding a ‘pace partner’, a peer who was working at the 
same pace and could provide a comment on work that they had also just completed. This 
would allow pupils to complete work at a pace which suited them and ensure that peers had 
the confidence to branch out of their familiar groupings. 
This enquiry will be evaluated using a short survey allowing pupils to provided anonymous 
feedback regarding their involvement with peer assessment.  

Findings 

At various points of the enquiry the pupils participated in discussions regarding ‘meaningful’ 
responses. It was my hope that they would transfer this knowledge into the peer assessment 
tasks, a few did, providing comments such as “lots of interesting info in the biography, but 



you need to use the art terms more in the main paragraph”. Some pupils however were not 
able to provided meaningful responses to their peers and stated comments such as “good”, 
“you did great” and “he did it”. The pupils receiving the feedback were asked to sign to 
approve the feedback, all did so not fully understanding that they had not received anything 
meaningful that would allow them to progress their learning and understanding.  
At the end of the four week period, pupils were asked to complete a three question survey 
based on their experience of peer assessment using checkpoints. The evidence showed that 
the class had mixed views regarding the success of peer assessment - 10 out of the 17 pupils 
who completed the questionnaire believe that the peer assessment tasks did not help them 
progress their learning (Figure 1).  

 

 
Figure 1. Class questionnaire regarding peer assessment and checkpoints. 

It is important to note that the responses provided were very supportive, with 100% of the 
pupils providing positive responses with regards to their peers work (Figure 2). However, I 
note that only 15% provided a meaningful comment (Figure 3) and there was not much worth 
to the comments provided therefore pupils found it difficult to progress during the lessons. 
Even these meaningful comments are limited in their value to the progression of learning. For 
example, one pupil stated “She has done well could have more detail” this shows that the 
pupils struggled to be specific about the exact requirements for progression and they did not 
refer to the success criteria despite multiple prompts and guidance to do so. 
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Figure 2. Statistics of positive feedback provided.          Figure 3. Statistics of meaningful feedback provided.  

 
Peer assessment can affect the participation and confidence displayed by pupils and can 
benefit their engagement with the learning process (Black, et al, 2003). Although the enquiry 
may not have provided meaningful comments, it has shown that the group of S1 pupils have 
become highly supportive of one another and in fact have created a confident and positive 
ethos within the classroom. The pupils were able to pick out some positive aspects of the 
work, showing that they view supportive behaviour more highly than providing negative but 
constructive feedback.  

Conclusions 

This enquiry has provided me with the opportunity to explore a new form of assessment 
within my classroom. The results have shown that the pupils enjoy working at their own 
pace, however they do not see many benefits from peer assessment.  

There were many positive factors that came from this strategy. Pupils were able to identify 
that the process of peer assessment is:  

- Inclusive 
- Positive 
- Supportive 

However, the pupils’ view of the peer assessment tasks often felt negative. The pupils 
struggled to identify the importance of providing meaningful feedback and more often than 
not, they provided comments that were highly supportive, yet less meaningful towards the 
progression of learning.  

Implications for Future Practice 

In reaction to this enquiry, I intend to take an experimental approach to peer assessment. In 
the future including pupils in the decision making process may allow them to take more 
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responsibility for their own learning and promote a sense of understanding for the 
checkpoints used (Nicol, 2007). The discussions based around ‘meaningful’ feedback should 
be shorter and more interactive. Practical tasks surrounding the theme of peer assessment at 
checkpoints may allow pupils to gain a better understanding of the process before they are 
asked to assess any work. The development of a pupil’s literacy skills can allow them to 
understand and provide more meaningful feedback. Literacy across learning is an important 
part of Curriculum for Excellence and is the responsibility for all practitioners (Scottish 
Government, 2009). The progression of literacy will allow pupils to better communicate their 
thoughts with regards to assessment. 
 I intend to further progress my enquiry with regards to peer assessment at checkpoints. I feel 
it would be beneficial to introduce this enquiry to an older group of pupils who have had 
more experience providing meaningful comments during peer assessment. Small changes to 
this strategy may provide a very different set of results.  
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