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Rationale 
 
The work of Vygotsky is rooted in the belief that children can learn from their peers, both at 
the same age and of a higher developmental level. This learning is facilitated through 
scaffolding in the Zone of Proximal Development (ZPD) – what a child can do by themselves 
and what they can do with the help of others (Moll, 1992; Vygotsky, 1978). Cooperation, 
Vygotsky argues, should be at the core of learning. In the classroom, peer assessment allows 
this cooperative learning to take place. Gueldenzoph and May (2002) argue that children in 
later life must be able to ‘evaluate’ themselves and others, and that practitioners must develop 
this skill in the classroom. However, Muijs and Reynolds (2011) explain that peer assessment 
must be structured so that children fully understand what is being assessed and why, as well 
as how to give and receive constructive feedback. 
 
Aims 
 
The aim of this enquiry was to introduce peer assessment checkpoints periodically within 
numeracy lessons and discuss the impact this had on the pupils’ comprehension of learning 
intentions. 
 
Methodology 
 
Before the implementation of my practitioner enquiry, I researched academic literature which 
focused on peer assessment to enrich my understanding of the theory and practical 
strategies.  The research informed my enquiry in terms of the progression over the four 
weeks, as well as how to introduce the new concept of ‘checkpoints’ to my class at the 
beginning of the enquiry. The literature supporting the enquiry also provided an insight into 
the sophisticated questioning which could arise through the childrens’ use of peer assessment 
(Pollard, 2010). 
  
The peer assessment checkpoints were used in two numeracy lessons per week for four 
weeks, with division being the focus for each lesson. For the introductory lesson of the 
enquiry I chose to explain the concept of peer assessment and discuss with the children the 
type of supportive language they should use to constructively critique their partners work. I 
reiterated the idea that peer assessment should always be positive and should only be used 
with the intention to encourage and support rather than criticise (Kyriacou, 2007). Firstly I 
explained that in each lesson checkpoints would be placed within the individual, written tasks 
following the teaching time. Once the child had reached a checkpoint (Checkpoint 1, end of 
Question 2) they would find another pupil in their group and peer assess each other’s answers 
to look for division errors. Once completed, they would confirm the checkpoint had been 
completed by writing ‘C.P.’ followed by the number of the specific check point and write 
their initials (i.e. C.P.3 JS). I anticipated that pupils in my Triangles numeracy group would 
struggle with assessing their peer’s division work and so allowed them to use multiplication 



 
 

cards. Throughout the enquiry I chose the work of 4 pupils, 2 from each ability group and of 
differing ability, to be collated as evidence. 
 
To gather evidence of the effect the checkpoints had on the children’s learning, I conducted a 
class opinion poll before and after the enquiry. I would also routinely discuss and question 
the children’s understanding of the peer assessment checkpoints (Pollard, 2010). 
 
Findings 
 
In comparing the evidence I had gathered I was able to see the positive effect this enquiry had 
on my students and their ability to assess their division and multiplication skills in-lesson 
(Muijs & Reynolds, 2011). Pupils A and B from the Circles group (working on division of 
HTU by 6-9) began using the checkpoints with relative ease and enjoyed the opportunity of 
supporting their peers. However, pupils C and D from the Triangles group (working on 
division of TU by 2-5) initially struggled with the implementation of the checkpoints without 
the aid of multiplication cards. 
 
In the final lesson of my enquiry I enacted an opinion poll to gather the children’s thoughts 
on the effectiveness the checkpoints had on their learning. The results show that 33% of the 
class felt they could not assess their learning in-lesson before the enquiry, whereas, following 
the introduction of checkpoints 67% felt that they could. 
 
Fig. 1 – Opinions regarding self-assessment prior to and following the implementation of the 
enquiry: Are you able to assess your work and learning during the lesson? 
 

           
 

  
Conclusions 
 
From the evidence gathered it would appear that a majority of the class saw a significant 
improvement in their ability to assess their learning. Throughout the enquiry I was able to 
observe the children’s questioning and interaction. The children were supportive to the extent 
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of helping their partners find the answer as opposed to giving them the answer. I discovered 
that the children’s questioning mirrored that of my own which I used within the teaching 
element of the lesson. 
 
Implications for Future Practice 
 
I aim to use this form of peer assessment regularly within my numeracy lessons as the 
children have responded very positively towards it and can now enact them independently. I 
am currently investigating and trialing ways that the checkpoints can be used within other 
curricular areas such as taught writing, and have shared my findings with other colleagues in 
my school. 
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