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Rationale 

Assessment is about making judgements on the quality of pupils’ performance (Knight, 
2006). Assessment is for Learning takes place while learning is still in progress in order to 
enhance learning. When pupils’ peer assess (provide feedback on another peer’s work using 
particular assessment criteria) as a regular part of classroom activity they practice and 
develop: 

• Communication skills 
• Critical thinking skills 
• Their ability to self-reflect. 

 
These are important skills for children for life and learning. Bryce (2014) discusses strategies 
to improve formative assessment.  Bryce says that using frequent, brief but meaningful 
feedback is more effective than summative assessment that may be more detailed, but it is not 
as relevant to the pupil as it concerns work that is less fresh in their mind. 
 
Further to this, Building the Curriculum 5 states that “active involvement of children and 
young people in assessment is essential to ensure they have a well-developed sense of 
ownership of their learning and help one another.”  

Aims 

The aim of this enquiry is to investigate the effect of peer assessment in pupils’ learning 
using the strategy ‘checkpoints’ within the primary classroom.   

Methodology 

This enquiry was conducted over a four week intervention period with a primary 3/4 class.  
The children were introduced to the ‘checkpoints’ in which they would use to peer assess 
work throughout literacy. The template of a checkpoint consisted of a traffic light to colour 
and space for feedback (see appendix 1).   

For the duration of the intervention, the pupils were provided with set criteria and could use a 
word bank when assessing their peers work.  The criteria was shared with the children at the 
beginning of the lesson and displayed on the board.  An example of completing a checkpoint 
was shared, discussed, modelled and practiced as a whole class activity before the 
intervention began. 

The children were given one minute to pile their jotters on their desks and the group leaders 
of the week would swap the pile of jotters with another group for completing checkpoints.  



The jotters were given out at random to be marked and the checkpoints were completed 
anonymously.   

The children provided peer assessment by colouring green, orange or red in the traffic light 
and provided a feedback comment as to why they chose that particular colour to assess the 
work.  Green meant the children had achieved the criteria independently and could continue 
on with their work until the next checkpoint.  Orange (amber) meant the children had a few 
errors and the feedback comment would direct the child to those errors in order to make self-
corrections.  Red meant the children experienced difficulty with the criteria and 
recommended needing further support from an adult before progressing on with work.  
Children who needed to re-visit their work were given a timed five minutes to do so and then 
to continue on to the next checkpoint.  Children who could continue on with their work did so 
until the next check point.   

During the literacy lesson there was three checkpoints to complete: 

Checkpoint 1: Date, Heading underlined and spelled correctly with learning intention at the 
top. 

Checkpoint 2:  Common words spelled correctly 

Checkpoint 3: Daily writing task assessed 

Findings 

During this enquiry, the children responded well to checkpoints and understood what was 
expected of them while completing their peer’s checkpoint.  Through oral and written 
feedback, the majority of the class were able to give support and appropriate feedback to and 
from their peers about the accuracy of their work and how they could improve it.  There was 
a small group of children who consistently found it difficult to write a comment on the work 
that they were assessing.  These children were encouraged to read the work they were 
marking and use the word bank available to them to provide feedback.  Some of the helpful 
written comments from the jotters included: 

• ‘You used capital letters and full stops’ 

• ‘Remember to include your L.I (learning intention) at the top of your work’ 

• ‘Neat handwriting’ 

• ‘You need to work faster to complete your tasks’ 

Overall, the majority of the children were successful at identifying what was good about the 
work they were marking and could provide helpful feedback as a part of that pupil’s next 
steps.  However, some pupil’s used the same feedback in every jotter they received.  Some 
children found it difficult to personalise their comments to the work they were marking even 
with the support of the word bank on the board and used general written feedback such as: 



•  ‘Good Work’ 

• ‘Good Spelling’ 

Another finding in my enquiry was that some children took longer than anticipated to 
complete their checkpoints.  The checkpoints were allocated five to ten minutes of reading, 
assessing and providing feedback in jotters.  The children who found the checkpoints difficult 
to complete, resulted in time being lost completing their own tasks, and work not being 
completed on time as they were still completing a checkpoint.  This had a significant impact 
on the lesson and the timing of reading and spelling groups being called out with the teacher.       

Conclusions 

From my findings, it can be concluded that the checkpoints were successful to an extent as 
there was a small group of children who did not benefit from them.  It can be said that the 
checkpoints were a useful form of peer assessing as it was evident that some children did 
make self-corrections, some children had made clear changes in their work and some children 
were developing their critical thinking skills and applying them through peer assessment.  
From my observations of children completing the checkpoints, some children were easily 
stressed at completing a checkpoint and found it difficult to provide a beneficial comment. In 
return some children found it difficult to read and understand the feedback they had been 
given from their peer.    

Implications for Future Practice 

Upon reflection of the practitioner enquiry, I would change two things.  The first thing I 
would change is the checkpoint template itself.  At this particular age and stage, I recognised 
that the majority, if not all the children benefited from the colour on their traffic light as their 
assessment.  It was easier and quicker for the children to identify the colour their work was 
graded at than a written comment which at times, some children could not read or understand 
what the comment meant.  The second change I would make would be narrowing checkpoints 
down to one focus of literacy for example, focus on spelling, core targets or a read-to-write 
task.  By providing the children with a more narrow and specific topic of literacy, I believe 
the children would have been able to provide more effective feedback and self reflect more 
on their own work if the enquiry only had one focus.  
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