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Question 

What happens when you use “more knowledgeable others’ (MKO) in pairs? 

 

Rationale 

This enquiry aims to investigate and measure how introducing MKO pairings impacts taught 
writing utilizing social interaction (talk) as a stimulus in learning and teaching. 

As outlined in Vygotsky's social development theory learners learn best by interacting with 
others to solve a problem. Vygotsky, (1978).  Learning occurs within the ‘Zone of Proximal 
Development’ which is the ‘gap’ between a pupil’s ability to complete tasks with the 
assistance of a teacher or peers. McLeod, S. A. (2012).  Vygotsky's concept of the zone of 
proximal development (ZPD) implies that the learner becomes capable of solving problems 
when assisted by a more knowledgeable other (MKO) within a socially constructed learning 
environment. Learners act as motivators and guides to support each other in learning 
interaction between more able learners and learners who require additional support to 
perform tasks thus becomes a process of ‘scaffolding’ which enables learners to build upon 
prior knowledge in doing so it is suggested pupils will thus collaborate in learning within 
their zones of proximal development. Vygotsky, (1978). 

The importance of the development of social interaction across all areas of the curriculum is 
further stressed in the Curriculum for Excellence. As stated in Building the Curriculum 4 
“Oral Language skills are of personal, social and economic importance. The ability to use 
language lies at the centre of the development and expression of our emotions, our thinking, 
our learning and our sense of personal identity. Language is itself a key aspect of our 
culture”. Scottish Executive, (2009). 

 

Aims 

The aim of this enquiry was to investigate whether the pairing of learners one of whom being 
a ‘more knowledgeable other’ would impact on pupil’s taught writing. 

 

Methodology 

Questionnaire 

 All children were issued with a stage appropriate questionnaire to complete, the purpose of 
such was to retrieve children’s perceptions of working with a peer during learning. Careful 
instruction and modelling was provided to all children to aid in the successful completion of 
the questionnaire. Questionnaires were issued to learners in three phases; before, during and 
after intervention. 



 

 

Focus Group 

 For this enquiry purposeful sampling was used and consisted of mixed ability groupings. Six 
children of mixed gender and ability were selected and paired with a MKO for the duration of 
the enquiry. Prior to the intervention commencing all children were verbally informed of the 
purpose of this enquiry children approved and issued their consent verbally. Written tasks and 
interventions were operated within normal classroom practice. All children participated in 
completing all three staged questionnaires, data analysis findings for this enquiry however 
will focus only on the three groupings of pairs selected.  

Pairs responded and shared orally their responses to a variety of questions instructed from 
myself to their partner using the ‘think pair and share technique  ‘as suggested by Sampsel 
(2013). All children are familiar and competent with this technique in the class. Adequate 
‘thinking’ timings were provided to enable for effective interaction to take place. Responses 
were encouraged and shared with the whole class. Writing activities aimed at encouraging 
pairs to learn collaboratively pairs were required to compete written tasks as instructed. 

 

Findings 

Written Work 

Children’s written work analysis showed minor changes prior, during and post intervention. 
Upon evaluation, pairs A and B written work evidence showed that this pairing had no effect 
on participant B’s work. Participant B still required additional support and a considerable 
amount of guidance from myself to complete tasks this resulted in participant B being unable 
to work independently with participant A. Participants C and D written analysis showed again 
minor changes, pupil C being the MKO often became frustrated with pupil D’s pace and 
heavy reliance on pupil C’s ability and knowledge to complete tasks. During intervention 
pupil C approached myself and asked to be moved away from pupil D for this reason. Pupils 
E and F results indicate a slight improvement with pupil F’s work and pace. This paring 
worked well together during all tasks and resulted in pupil E often scaffolding F.  

 

Observations 

Questions  Yes  
J  

Sometimes K  Never L  

1) Do you enjoy working on 
your own? 

   

2) Do you like working with a 
partner? 

   

3) Do you like sharing                 
ideas with your peers?  

   



Through observations and discussions some of the pairings were able to engage in effective 
dialogue with peers. As previously outlined all children in the class are familiar with the think 
pair and share technique and utilised this effectively in their pairs. Pupils A and B were able 
to successfully build upon each other’s ideas thus effectively collaborating their ideas which 
aided them in their planning before commencing written tasks. Pupil C and D however found 
this technique problematic resulting in pupil C taking a more dominant role over discussion 
and ideas generated. Pupil D accepted pupil C’s more assertive role and therefore did not 
contribute to discussion or planning preparations. Pairings E and F in contrast to pupil’s C 
and pupil D worked effectively together with pupil E (MKO) being able to successfully 
scaffold and support pupil F in learning. 

 

Questionnaire 

Questionnaire analysis taken from the indicated sample interventions highlight that Pupils A, 
B, D, E and F enjoyed working with and sharing ideas with partners throughout the duration 
of the intervention stating ‘always’ as their choice when questioned. Initially pupil C when 
presented with the questionnaire indicated that they enjoyed working with and sharing ideas 
with partners during tasks however during and after intervention changed their perception of 
working with others and sharing ideas to ‘never’.  

 

Conclusions 

Reflecting upon this enquiry the results indicated have shown both positive and negative 
implications with regards to mixed ability pairings.  Positive interactions transpired within 
some of the mixed ability discussions thus leading to a positive improvement in contributions 
and confidence levels with pupils B, and F. However, it is important when considering mixed 
ability groupings to take into account the compatibility of pairings an example of this would 
be with pupil’s C and D. Analysis generated from writing shows minor improvement for 
pupils who require additional support within pairings. Pupils D showed no improvement and 
through observations became too reliant on pupil C for information in completion of tasks.  

 

Implications for future practice 

This enquiry proved effective in exploring children’s perceptions of working with peers in 
mixed ability groupings. Due to the timescale and restrictions of size of this enquiry for 
future practice I would conduct this enquiry over a longer period to ensure detailed and 
accurate results were obtained. I will continue to use mixed ability pairings throughout 
curricular areas however will take more consideration of compatibility levels when pairing 
children with MKO. 
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