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Rationale  
 
The Curriculum for Excellence focuses on multiple learning strategies in order to support 
pupil learning. In order to do this effectively, it is important that teaching professionals carry 
out a professional enquiry. This will allow them to challenge and transform education by 
investigating new strategies whilst monitoring and developing their own practice. In doing 
so, teachers will increase their knowledge of teaching and learning which will enable them to 
make more professional and autonomous judgements to enhance learning (adapted from 
General Teaching Council Scotland (GTCS), online).  
 
One of the challenges in schools, examined by Florian (2007) was how to respect as well as 
respond to differences between children in such ways that we include all learners in. 
However, she points out that in order to meet this challenge, the standard for inclusive 
practice is set high as this a complex pedagogical endeavor as we are attempting to extend 
what is already available to learners.  Furthermore, Thomas and Loxley (2001); Fendler and 
Muzaffar (2008) (cited in Florian and Hawkins, 2012), have discussed that teachers’ actions 
and decisions are often influenced by the assumptions of thinking about ability.  
 
As the classroom is a busy environment with children of different ability levels and 
requirements, it is important that the teacher is able to ensure challenge and progression for 
each child. This enquiry is set within Vygotsky’s socio-constructivist conceptual framework 
as it involves collaborative dialogue. This theory suggests that by allowing children to 
become ‘more knowledgeable others’ for their peers they can help them develop in their zone 
of proximal development.  
 
Aims  
 
Vygotsky’s theory suggests that using ‘more knowledgeable others’ in pairs is beneficial to 
both learners. This enquiry will examine the impact on ability and development by using 
‘more knowledgeable others’ in pairs. 
 
Methodology  
 
In order to collect data for this enquiry, four main methods were used. Learners’ jotters and 
participation levels were observed individually. This would allow for a basis to see the 
development of the children and their learning. The second method would be to listen to the 
responses of the children individually and then compare to when the ‘more knowledgeable 
other’ worked with their peer. The nature and frequency of their responses would be noted as 
well as who is responding- think, pair, share. Another method would be to set a task and 
observe the children completing their task as a pair. During this task, the quality and quantity 
of work will be noted. The summative assessment for this enquiry would be using a 
questionnaire to see how the children feel about working with a partner. This will highlight 



whether they recognise an ability difference and whether they feel as though they have been 
helped or not.  
 
 
Findings  
 
Upon conducting the enquiry, I was able to observe the pairs together to see the effect they 
had on each other’s learning. As written by Sangster (2013: 15) teaching is considered to be 
effective when “pupils spend considerable time on task, are intellectually challenged, receive 
a well-planned and structured curriculum where the work is well matched to individual 
ability and well monitored.” Therefore, the class were given adequate time to plan, 
implement and review their writing. The pairs challenged each other in regards to what they 
wrote. 
 
Observations 
 
 The results highlighted the impact a learner can have on another. Two out of the three pairs 
worked well together. However, in both instances the highly able learner appeared to be more 
in control of the learning. In one pair, the highly able learner read through their partners’ 
work and corrected simple mistakes such as use of capital letters and full stops. In another 
pair, the highly able learner pushed her partner to think about how to make her writing better. 
In this instance, I was able to notice a huge difference in the able learner’s writing and 
attitude toward working. Both partners felt confident and enjoyed working together. 
 
However, in the last pair, the highly able learner struggled to communicate effectively with 
his partner and resorted to working on his own. The highly able learner found himself 
distracted and disengaged with his learning as his partner was unable to focus and apply 
himself to the task. Once the highly able learner realised that they would not be able to work 
together, he was able to divert his attention and apply himself to his work.  
 
Jotter work 
 
Upon comparing the work of the children individually and as a pair, I noticed a difference in 
quality of the work. The highly able learners showed the same quality of work as before but 
the difference was in the quality of the able learners’ piece. The able learner exhibited less 
spelling mistakes and an awareness of capital letters throughout the learning. During the task, 
I was able to observe the pairs as they worked and heard conversations between the learners. 
After every paragraph, two out of the three pairs would swap jotters and review. This allowed 
for mistakes to be noticed as well as ideas for their own writing. 
 
Questionnaire 
 
The summative assessment below shows how each learner felt before, during and after the 
enquiry.  
 
 
 
 



Questions Yes J  Sometimes K  No L 

1) Do you enjoy working on 
your own? 

5 
3 
6 

1 
2 
0 

0 
1 
0 

2) Do you like working with 
a partner? 

1 
3 
4 

5 
3 
2 

0 
0 
0 

3) Do you like sharing ideas 
with your peers. 

2 
2 
3 

2 
4 
3 

2 
0 
0 

 
Table shows results for 6 children.  
Before   During   After  
 
The table shows that by the end of the enquiry, learners felt more comfortable working with a 
partner and sharing their ideas. It showed an increase in confidence for both learners.  
 
Conclusions 
 
Every child is widely different in abilities, knowledge and skills; therefore, teaching through 
any method can be demanding. To create autonomous learners, we must move away from a 
didactic style to encourage learners to support each other. Our support, as teachers, can be 
shown through the content we provide and the opportunities for challenge.  
 
I have found that by creating mixed ability pairs, both learners are more confident in their 
tasks and are able to challenge themselves further. However, the importance of observing the 
pairs to ensure this is the case, has been made evident through the enquiry. Although the pairs 
were thought out, when some learners tried to work together, they were unable to progress 
and communicate in a learning situation. Therefore, by observing and ensuring children are 
content in their pair, they will be able to work effectively together as a pair and individually. 
 
Implications for Future Practice  
 
My enquiry highlighted that learners were able to progress and challenge their own learning 
by working collaboratively with others and taking their ideas on board. For future practice, I 
will continue to observe the impact mixed ability pairs has on learners. I intend on using this 
in mathematics to encourage effective communication and critical thinking between learners 
in order to challenge each other.  
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