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Rationale 

Education Scotland states that learning is at it’s most effective when young people have 
opportunities to think, talk and work together. The group discussed and decided an area 
which could help improve children’s ability to participate effectively was co-operative 
learning. The group identified their focus as being the ‘more knowledgeable other’ along with 
the Think, Pair, Share strategy. McAlister (2012) states that co-operative learning is a way of 
helping children to develop the four capacities for Curriculum for Excellence.  

 

Aims 
The aim of this enquiry was to examine the impact that using “more knowledgeable others” 
has on ability and quality of work.  

 

Methodology 
The data was gathered from a primary four class of 30 children over a period of 3 weeks. The 
whole class were involved in this research, however, a small focus group of 6 children were 
selected for the investigation. The children were put in mixed ability pairings.  

Co-operative learning strategies were something the children were familiar with across all 
areas of the curriculum. However, for this particular investigation “More knowledgeable 
other” pairings were used during taught writing lessons over a 3 week period. The first of the 
research methods used was a questionnaire, the children were given a questionnaire before 
the intervention to assess the child’s knowledge of partner work and determine a baseline. 
The questionnaire was then used during the intervention and afterwards. During the three 
week enquiry the children were paired with the same partner. The children’s taught writing 
jotters were monitored throughout the intervention to recognise if there was an impact on the 
work they produced. As well as monitoring the jotter, there were observations carried out to 
assess how the children felt during each intervention, having a closer look at their social and 
communication skills.  

 

Findings 
The data analysed was respective of the six focus children in the class. Through discussions 
with the children and being able to assess the children’s learning, it was clear they found 
enjoyment in working in pairs to discuss and share ideas.  



The initial questionnaires before the intervention proved almost all children enjoyed working 
in pairs during their taught writing lesson. Before the intervention some children also said 
they enjoyed working on their own. However, one child stated, “I love working with my 
partner he gives me lots of ideas and we can help each other out.” During the intervention 
when the children had to complete the questionnaire for the second time, most children said 
they enjoyed working in pairs. One boy stated, “I like working with my partner because if 
you get stuck they can help you.” However, after the intervention some of the children’s 
views changed. Some children decided it wasn’t as good as they thought it was to begin with. 
One child stated, “Sometimes when I work with my partner it puts me off of my work!” 
Through observations it became apparent that children were more willing to participate in 
class discussions and provide good ideas for the rest of the class. However, it was also 
evident that the ‘more knowledgeable other’ in each pair took over the discussion and was 
domineering. This then led to the other child feeling disengaged and less involved in the 
lesson, as though their opinions were irrelevant. The children’s taught writing jotters were 
monitored after each intervention to highlight if there was a change in the work they were 
producing and the standard of the work. However, there didn’t appear to be much of a change 
in the standard of work produced but the ideas generated with their partners really enhanced 
their writing.  

 

Conclusions 
The findings for this enquiry suggest that for most children find working in pairs is beneficial 
to help them to discuss and generate good ideas. The ‘more knowledgeable other’ proves to 
have a positive impact on the children who do struggle to generate ideas. However, through 
observations it became evident that the children became dependent on the ‘more 
knowledgeable other’ to provide them with guidance and support throughout their taught 
writing lesson. This helped the children to improve their confidence and self-esteem. The 
children knew they were being place in these pairings for a reason and it was obvious to the 
‘more knowledgeable other’ that they were placed with other children for a specific reason, 
knowing that they weren’t being challenged in their own academic learning they were 
constantly working on their social and communication skills.  

 

Implications for further practice  
Through carrying out this intervention and analysing the data it is clear that this co-operative 
learning strategy  can be beneficial for all learners. However, as this intervention was only 
assessed over a short period of time the accuracy of the findings isn’t clear. To continue this 
over a longer period of time would enable a more accurate result and inform future practice.  
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