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Rationale 
More Knowledgeable Other (MKO) refers to an individual who has an increased 
understanding on a subject, task, process or concept, or has a higher ability level than the 
learner (McLeod 2007). The group have chosen to write about MKO as it has been queried 
whether this concept can work equally as well when using a peer within the class and not a 
teacher or older, more experienced adult. It is evident through experiences that young people 
enjoy a student lead learning - resulting in an increase in engagement and understanding. 
(Vygotsky 1930) States that “young children are curious and actively involved in their own 
learning”.	(Jaramillo 1996) agrees with this but also discusses the importance of a learner’s 
social interaction with knowledgeable members of society. He then goes on to talk about how 
important this interaction with an MKO is for a person’s social development and skills. I 
believe that students in some of my classes where there is a vast level in abilities would enjoy 
and benefit from working within a varied ability pair.  I would like to further my 
understanding on this theory by using MKO in my classroom and sharing my findings with 
fellow teachers.  

Aim 
The aim of this professional enquiry is to examine the impact that using “more 
knowledgeable others” in pairs has in a student’s ability, confidence during class or level of 
participation. 

Methodology 
The professional enquiry investigation stage was carried out between the 6th February and the 
8th March 2017 on a Second year Biology class where there was vast differences in ability 
within the class. Before intervention the students were given a questionnaire which gauged 
their opinions on working with others in the class and how they feel it impacts on their 
learning or confidence. Students were then given the opportunity to sit with their designated 
MKO for three one hour periods each week, which was 12 hours in total. Half way through 
the intervention period they were given the same questionnaire, then again at the end of the 
four weeks to see if working with an MKO within the class has impacted their ability within 
class. Further evidence was gathered by looking at a focus group in the class of 2 pairs who 
have the vastest difference in ability and confidence. Evidence was compiled by observing 
pupil interactions in their assigned pairs, looking at jotter work for improvements or changes, 
referring to feedback from the questionnaires and gaining verbal feedback from the students 
involved by engaging them in conversation. 

Findings 
Following observation of the 2 focus groups it was clear that having a partner to share 
knowledge and ideas with was enjoyable for both students within the MKO pairs and seemed 
to boost their confidence when answering out. This could be due to the fact they had 



reassurance or guidance from their partner which provided them with confidence to answer 
out in class. 

When examining the jotter work of the focus group there was no significant change in the 
quality of their written work when working with the MKO. If the study was carried out over a 
longer period of time it is thought that there would be a gradual improvement in overall 
quality of the written work. This would due to their increased confidence and support from 
the other member in their pair over a longer period of time. 

After observation of the student’s questionnaires it was evident that the children with lower 
ability in the pair didn’t enjoy working with others. The questionnaires show that 2 students 
from the focus group only “sometimes” enjoyed working with others and the other 2 “never” 
enjoyed working with others during class. However, as the enquiry period continued they 
seemed to enjoy it a lot more as their responses show that now 3 out of the 4 focus students 
now “always” enjoy working with others. I think the reason for this before is because they 
were scared to share answers with others in case they were wrong, however working with 
someone who has an increased understanding provides them with reassurance they need to 
contribute in class discussions. The MKO within the pair always seemed to enjoy working in 
pairs and I think this is correlated to their increased confidence levels.  

Most importantly when engaging with the child it appears they have grown in confidence and 
developed their social skills in class. Their ability to engage in class discussion has improved 
significantly. After speaking to the children they stated that they enjoy the reassurance of 
having good answers after conferring with their partner. 

Conclusions 
After analysis of the data it can be concluded that even though the children enjoyed working 
with their MKO it didn’t have a significant improvement on their ability when focusing on 
classwork. However, if applied over a longer period of time the results may differ. However, 
with regards to student’s ability to answer out in class confidently and contribute in class 
discussions it was clearly observed that both the MKO and partner improved in confidence 
significantly. When examining the questionnaire results it is evident that the students would 
benefit from an opportunity to work in their pairs more frequently. In conclusion, using the 
MKO in class didn’t have a significant impact on students’ written ability but increased their 
confidence when contributing to class discussion. 

Implications for Future Practice 
Following my practitioner enquiry I would like to subtly employ the MKO strategy in the 
classroom in some of my lower school. I wouldn’t carry out this concept with older students 
(Fourth – Sixth year) as I feel that they are more appropriately grouped in SQA levels 
therefor it would not be beneficial to either of the students to work in these pairs. However I 
feel it is important that the more able student within the pairing has their work monitored 
closely to ensure they are still being challenged appropriately whilst working in these pairs. 
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