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Rationale 
 
Through professional reading and discussion, the group recognised that theory identified Co-
operative Learning strategies as an area which could improve children’s ability to participate 
effectively. It was decided that the group would use the ‘More Knowledgeable Other’ with 
the Think, Pair, Share strategy as a focus, as all members of the group already implemented 
this in their classrooms. McAlister (2012) highlights that co-operative learning strategies 
support individuals to develop the four capacities for Curriculum for Excellence. 
Prince(2004) states that co-operative learning  has many benefits and help to develop 
different social skills, stating that students have a common end goal but they are all assessed 
individually. Prince also explains that co-operative learning promotes interpersonal 
relationships, improves social skills and fosters self-esteem within children.  
 
Aim 
 
The aim of this enquiry was to examine the impact of using “More Knowledgeable Others” 
as part of co-operative groups, on ability of pupils to participate in class and quality of ideas 
produced. 
 
 
Methodology  
 
The data gathered was from a primary 4 class of 30 children with mixed abilities. All children 
in class were involved in the enquiry, however a small focus group of 6 children were 
selected for the purpose of this investigation. The children were paired in mixed ability 
groups. 
 The pupils were already familiar with co-operative learning strategies and these had been 
previously implemented across all curricular areas. For the purpose of this enquiry, the “More 
Knowledgeable Other” pairs were used during taught writing lessons over a period of three 
weeks.     The children were given a short questionnaire before the intervention, in order to 
assess their understanding of partner work and to determine a baseline. A questionnaire was 
also given out during and then after the intervention had been completed. 
The children’s taught writing jotters were monitored in order to see if there was an impact on 
the quality of the work that they produced. Observations were carried out in order to assess 
the children’s communication and social skills.  
 
Findings  
 
Through initial observations and discussions with the children, it was obvious that they 
enjoyed working with a partner to discuss and share ideas. The data collected was analysed 



for the six focus children in the class. 
The initial questionnaires showed that almost all of the children enjoyed partner work and 
found it useful during their taught writing lessons. Before the intervention, some children 
stated that they enjoyed working on their own. One child commented that he never enjoyed 
working on his own as, “I always want a partner to help with good ideas.”  
After the intervention, almost all of the children said that they enjoyed sharing ideas with 
their peers during taught writing lessons. One child commented that working with a partner 
is, “okay but sometimes I get annoyed.” Another child highlighted that although they enjoyed 
sharing ideas with their peers, they never enjoyed working with a partner as, “they put you 
off your work.” It was also highlighted that one child always enjoyed working with a partner 
for taught writing but she preferred to work independently during maths lessons.   
Through observations it became evident that the children were more engaged with the class 
discussion and they were able to participate with good ideas. The ‘More Knowledgeable 
Other’ in each pair took the lead and often facilitated the discussions. Pupils who were 
previously anxious about sharing ideas and thoughts with the class or a larger group, 
appeared to be at ease talking to their partner. However, it was apparent that in some of the 
pairs, the ‘More Knowledgeable Other’ often took over the discussion, which on occasion, 
allowed their partner to be passive and disengage with the task. 
The group’s taught writing jotters were closely monitored in order to assess if there was a 
change in their standard of work and the ideas that they were producing. However, there did 
not appear to be a significant change in the children’s quality of work, although it could be 
argued that some less able children produced better ideas for their writing as evidenced when 
comparing current and previous jotter work.  
 
 
Conclusions  
 
The findings of this enquiry prove that using a ‘More Knowledgeable Other’ for partner 
work, during taught writing lessons, therefore, did have a positive impact on children who 
struggle to create their own ideas and express them clearly. These children often relied on the 
‘More Knowledgeable Other’ to help and guide them which resulted in an increase in their 
confidence and self-esteem. The ‘More Knowledge Other’ mostly enjoyed working with a 
partner but it was evident that the children were aware that they had been placed in these 
pairs as a result of their strengths and the other children’s additional support needs. One child 
even commented that, “sharing ideas can help them learn more”, thus highlighting that he 
seen himself in a teacher role helping ‘them’ but failed to see any added benefits for himself. 
However, even although the child recognised that he was not being challenged in terms of his 
academic ability, the enquiry proved that co-operative learning strategies did have a positive 
impact on all children’s communication and social skills, which concurs with the findings of 
Prince (2004).  
 
 
Implications for Future Practice  
 
After analysing the data that was collected during this enquiry, it is evident that there is a 
place in the classroom for this co-operative learning strategy. As this study was only carried 
out for a short period of time, the limitations of the findings are clear. The continuation of the 
enquiry of a longer period of time will enable more accurate results which inform future 
practice.  
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